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Keyword:    
1. Emotional Intelligence :  It is the ability to  overcome depression, 

frustration and   distress;  the ability to control impulse; to regulate 
oneôs moods; to  emphasize  and to hope.  It is the competence to 
organize oneôs core emotions. 

2. Self-Concept: Self-concept  is a set of attitudes  to the self i.e. (a) 

self-image; (b) cognitions and feelings about various  facets of this 
image; and (c) likely responses to  self-conceptualizations which 
include physical ability and appearance,  academic competence, 
emotional stability and adequacy of social relationships, personal 
satisfaction, worth and effectiveness.  It involves feelings of self-
acceptance;  self-liking; and self-respect. 

3. Academic Achievement:  Academic  Achievement is simply the 

academic performance of an individual  measured through grades 
obtained  in oral and/or written  examination. 

Introduction 
In todayôs world, genetic make-up is the most researched area. 

Scientists are probing the human brain in an attempt to discover the 
biological origins of human temperament. Bottled up in men are great 
emotional forces which have got to be given an outlet in a way which is 
positive and constructive, and which warms the heart and excites the 
imagination. (Susan Cain, 2012). Great developmental psychologists of 
twentieth century, Jerome Kagan and Nancy Smidman (2004) studied the 
emotional and cognitive development of children and found ñlow-reactiveò 
and ñhigh-reactiveò infants. They predicted that the infants in the ñhigh-
reactiveò group were most likely to grow into quiet teenagers. Also, 
psychologists frequently discuss the difference between ñtemperamentò 
and ñpersonality.ò Susan Cain (2012) effectively clarifies the concept 
saying, ñTemperament refers to inborn, biologically based behavioral and 
emotional patterns that are observable in infancy and early childhood; 
personality is the complex brew that emerges after cultural influence and 
personal experience are thrown into the mix.ò Some psychologistôs hold 
that temperament is the foundation, and personality is the building. Kaganôs 
(1998) research reveals a link between infant temperaments and 
adolescent personality styles. While observing childrenôs behaviours in 
strange situations, Kaganôs research team measured their heart rates, 
blood pressure, finger temperature and other properties of the nervous 
system which stand controlled by a significant organ inside the brain called 
the Amygdala located deep in the limbic system. This is sometimes called  
 
 
 
 
 

Abstract 
The world used to talk relentlessly about IQ till the time an entirely  new 
phenomenon about human personality óEmotional Intelligenceô  came to 
light and which has engaged attention of all Psychologists, Educationists 
and Sociologists  alike. The present study is a modest attempt on the 
part of investigators  to understand Emotional  Intelligence and to 
investigate its impact on the self-concept and academic  achievement of 
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Achievement Test. It was found that Emotional Intelligence enhances the 
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the ñemotional brainò Susan Cain (2012). The 
amygdala works like the brainôs emotional 
switchboard, receiving information from the senses 
and then instructing the rest of the brain and the 
nervous system how to respond. A child, having high 
reactive amygdala, would have higher heart rate, 
widely dilated eyes, lighter vocal chords, more 
cortisole (a stress harm one in his saliva-the more 
jangled his likely to feel when he confronts something 
now and stimulating (Susan Cain, 2012). The high 
reactive children tend to think and feel deeply about 
what they have notice, and the bring an extra degree 
of nuance to everyday experiences. Hence, the 
children with high reactive amygdala obviously tend to 
learn more than the children who have low-reactive 
amygdala, thereby letting us to believe that emotional 
literacy enhances academic performance of students. 

Amygdala is an almond-shaped cluster of 
interconnected structures perched above the 
brainstem, near the bottom of the limbic ring 
(Goleman, 1996). There are two amygdala, one on 
each side of the brain, nestled towards the side of the 
head. In the evolutionary process, cortex and the neo-
cortex too developed. These limbic structures 
organize and command most of the brainôs learning 
and remembering. Goleman (1996) holds that 
amygdala is the specialist for emotional matters and 
all passions depend on it. The ideas of the limbic 
system as the brainôs emotional center was 
introduced by neurologist Paul MacLean (1990). 
Joseph LeDoux (1992) discovered the key role of the 
amygdala in the emotional brain. He further refined 
the limbic system concept, showing that some of its 
central structures like the hippocampus are less 
directly involved in emotions, while circuits linking 
other parts of the brain, particularly the prefrontal 
lobes, to the amygdala are more central. The model of 
Emotional Intelligence was first proposed by Peter 
Salovey and John D. Mayer (1990).  

Current research reveals that each emotion 
may call on distinct brain areas and that there is not a 
neatly defined single ñemotional brainò but rather 
several systems of circuits that disperse the regulation 
of a given emotion to farflung, but co-ordinated parts 
of the brain. But, LeDouxôs (1993) research explains 
how the amygdala can take control over what we do 
even as the thinking brain, the neocortex, is still 
coming to a decision. Thus, the workings of the 
amygdala and its interplay with the neocortex are at 
the heart of emotional intelligence. Amygdala plays a 
pivotal role when impulsive feeling overrides the 
rational mind. The amygdala triggers releases of 
dopamine that activate attention and signals sensory 
areas for vision and attention; it reshuffles cortical 
memory systems so that knowledge and memories 
relevant to a particular emotional urgency come to the 
reactive position. The amygdala is also a storehouse 
of emotional memories and retains emotional flavor 
attached to such memories (Larry Cahill, 1994). 
Amygdala plays a vital role in childhood and 
emotional memosies are stored in the amygdala as 
rough, wordless blueprints for emotional life. Much of 
the adulthood emotional outbursts and chaotic 

feelings can be studied with the help and analysis of 
childhood emotional memories stored in the 
amygdala. However, apart from the genetic 
disposition of high-reactivity, there are environmental, 
societal and economic factors that can enhance or 
hamper emotional competence. Many children have 
dissonant aspects to their personalities which can 
change profoundly over time which shows that there 
are many routes to emotional competence including 
the biological route. If attentive teachers teach 
children in safe environments, even the low-reactive 
children can grow up to be high achievers and can 
learn to use their appetite for risk and assertiveness 
wisely. In fact, if teachers can read studentsô cues and 
respect their individuality; are warm and firm in 
placing demand on children without being harsh or 
hostile; promote curiosity, the students are very likely 
to enhance their performance on all fronts. Also, 
another groundbreaking theory called ñthe Orchid 
hypothesisò by David Dobbs (2009) holds that many 
children are like dandelions, able to thrive in just 
about any environment whereas high-reactive types 
are more like orchids and wilt easily, but under the 
right conditions can grow strong and efficient. The 
causes of emotional malaise have to be looked into 
before devising any emotional literacy programme.  
 Emotional illiteracy had/has proved costly for 
all societies, cultures and communities. Even the most 
advanced nations have been suffering a lot. Daniel 
Goleman (1996) holds, ñIn 1990, compared to the 
previous two decades, the United States saw the 
highest juvenile arrest rate for violent crimes ever; 
teen arrests for forcible rape had doubled; teen 
murder rates quadrupled, mostly due to an increase in 
shooting.ò The disturbing statistics point out that 
mental illness is a common cause of disability among 
adolescents because there is no dearth of such cases 
taking place in other countries like India and China. 
Unless things change, the children of tomorrow are 
likely to be traumatized and go astray. And the 
instrument of change is----------Emotional 
Competence -------which can work as a fine 
intervention. Goleman (1996) points out the following 
common causes of emotional malaise: 
i) Withdrawal or social problems: preferring to be 

alone; being secretive; sulking a lot; locking 
energy; feeling unhappy; being overly dependent. 

ii) Anxious and depressed: being lonely; having 
many fears and worries; needing to be perfect; 
feeling unloved; feeling nervous or sad and 
depressed. 

iii) Attention or thinking problems: unable to pay 
attention or sit still; day dreaming; acting without 
thinking; being too nervous to concentrate; doing 
poorly on schoolwork; unable to get mind off 
thoughts. 

iv) Delinquent or aggressive; hanging around kids 
who get in trouble; lying and cheating; arguing a 
lot; being mean to other people; demanding 
attention; destroying other peopleôs things; 
disobeying at home and at school; being 
stubborn and moody; talking too much; teasing a 
lot; having a hot temper. 


